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Foreword  

The Yellow Report Series is an integral part of the Institute of International 
Education (IIE) strategy to promote and to disseminate academic writings 
of national and international nature since the 1970s.  This series allows first 
and foremost academic and research staff as well as visiting researchers to 
publish valuable research material acquired in the course of research and 
projects at IIE. This series as all other IIE series, namely: (1) IIE Studies in 
International and Comparative Education; (2) IIE Master’s Degree Studies; 
and (3) IIE Work-In Progress Reports serve to keep updated the 
institution’s extensive programmes, projects and activities for research, 
education, training, scholarship, and networking in the field of International 
and Comparative Education which are always inclusive and connect the 
Northern with the Southern, the Eastern and the Western hemispheres. 

The present report, “Public Primary School teachers’ Perceptions of 
Their Working Conditions and Job Stress: Cases from Istanbul and 
Stockholm” is the 121st such report.  Comparative research in developing 
countries is also a valuable contribution to the vision of IIE.  I would like to 
express my deep appreciation for its contribution. Most of all, I would like 
to thank Gülay Öztürk for this contribution to the series. 

 

Vinayagum Chinapah, Professor and Head of IIE 
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1. Introduction 

1. 1 Background 

Education is an important issue for the development of countries, and teachers are the 
most significant factor of the education process. Primary education has a crucial role in 
individuals’ improvement. During primary education, children gain the basic knowledge 
and skills, and teachers are the basic role models for primary school pupils (Baloğlu, 
2001; Erdem, 1998; Ko, 2003; Nichols, 2002; Velez-Arias, 1998). 

There have been constant changes in educational, economical, and cultural policies 
of many countries including Turkey and Sweden. Globalization and developments in 
technology have had effects on organizations and also on employees’ working 
conditions. In many countries, teachers are confronted with occupational, pedegogical, 
and technological changes which have caused alterations in their working conditions. In 
both Turkey and Sweden, educational innovations, which have been implemented in 
recent years, have impacts on working conditions of teachers.  

The changes in teachers’ working conditions influence their degree of job stress. 
The teaching profession is one of the most stressful professions, it includes constant 
interaction with students, parents, colleagues, and school principals (Kyriacou, 1997). 
Besides this constant interaction, the changes in the role of teachers have also 
influenced teachers’ job stress. 

Stress has great importance for all organizations including schools; it can 
negatively affect teachers’ physiological and psychological well-being which can 
adversely affect schools’ effectiveness. Students’ learning is also negatively influenced 
by teachers’ job stress (Milbourne, 2006). 

Teachers have a significant role in the development of countries, because they 
educate new generations. Improving the working conditions in schools may positively 
affect teachers’ physiological and psychological well-being (Lee, 2001; as quoted in 
Öztürk, 2008). That is why there has been an increasing interest in studies about 
working conditions and job stress of teachers. 

Turkey is going through a process of political, economic, and legal reforms for 
accession to the European Union; many reforms have also been implemented in 
education for the same reason. The researcher of this study wanted to compare Turkey’s 
education system with a member country of European Union, for this reason Sweden’s 
education system was chosen, and Turkish and Swedish teachers’ perceived working 
conditions, job stress and effects of job stress were studied.  

 

1. 2 Aim and Research Questions of the Study 

The overall aim of this study is to identify and compare the perceived working 
conditions (physical and psychosocial aspects of the work place), job stress, and effects 
of job stress among public compulsory school Turkish teachers working in Istanbul, and 
public compulsory school Swedish teachers working in Stockholm. The overall aim is 
specified into the following research questions: 
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1. Which factors of working conditions are perceived as reasons for job stress by 
the Turkish teachers working at public compulsory schools in Istanbul, and 
Swedish teachers working at public compulsory schools in Stockholm? 

 
2. What are the perceived effects of job stress on public compulsory school 

Turkish teachers working in Istanbul, and Swedish teachers working in 
Stockholm?  

 

1. 3 Limitations of the Study  

In this study, the concepts of working conditions, job stress and effects of job stress are 
limited to the perceptions of selected public primary school Turkish teachers working in 
Istanbul, and Swedish teachers working in Stockholm. Therefore the results are not 
generalizable to other settings. There is also a specific time limitation, the data for this 
study was collected between 2006-2008. The gender differences in teachers responses 
are not studied, because there were not an equal distribution among male and female 
participants. 

 

1. 4 Overview of the Compulsory School Education in Turkey and 
Sweden 

In Turkey, formal education is provided mainly by public education institutions. The 
Ministry of National Education (MoNE) is responsible for the administrative legislation 
and supervision of formal and non-formal education except higher education which is 
autunomous in terms of teaching and research. The Higher Education Council is 
responsible for the planning and coordination of higher education. 

There are public and private education institutions in Turkey, the former is free of 
charge and provided by the state, the latter is paid, and provided by independent 
institutions owned by private organizations, foundations, or other entities. In both public 
and private institutions, at pre-primary, primary, and secondary levels, MoNE is 
responsible for preparing curriculum, maintaining coordination between educational 
institutions, regulating the opening, and closing time for the schools, summer and mid-
term holidays, constructions of school buildings, and preparing textbooks (Eurydice, 
2008). 

In Turkey, education is provided at four levels: pre-primary education, compulsory 
education (primary and lower secondary education), post-compulsory education (upper 
secondary level) and higher education. Primary education is compulsory for all citizens, 
and it is free of charge at public education institutions. Compulsory education lasts for 
eight years for the children between ages of six and fourteen, and it is full-time, co-
educational, and single-structured. Elementary education with grades one to five, and 
lower secondary education with grades six to eight are included in compulsory 
education. In compulsory and post compulsory education, textbooks are free of charge 
(MoNE, 2001). 

In primary schools national curriculum is applied, and a comprehensive education 
is provided as in pre-primary and secondary education. The curriculum and textbooks 
are determined by Turkish Board of Education which is a board under MoNE. In 
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primary schools, there are compulsory and elective courses, and teachers are free to 
choose their teaching methods.  

In compulsory education, the term of school year is not less than 180 work days, it 
is divided into two semesters, and the schools are open five days a week, from Monday 
to Friday. The number of lessons per week is 30, and the average number of lessons in a 
day is six. A full school day, in general, is from 9 a.m. to 3 or 4 p.m. However, in order 
to increase the capacity of public schools in crowded places, there can be two separate 
shifts of schooling (morning and afternoon) (MoNE, 2001). 

Classrooms include the same age group of students with the exception of late 
starters or repeaters. In grades one to five, class teachers are individually responsible for 
their classes, except for some subjects in grades four and five. In grades six to eight, and 
in grades four and five, subject teachers (field specialists) are responsible for certain 
lessons. 

Pupils are assessed on a descending scale from five to zero, marks from two to five 
correspond to a “pass”, and marks 0 or 1 correspond to a “fail”. There are no exams for 
the pupils in 1st, 2nd, and 3rd grades, their evaluation is based on teachers’ observations 
of students’ performances during the lessons. In grades four to eight, there are two or 
three exams according to the course hours in a week per term. Pupils receive a primary 
education diploma at the end of compulsory education (Eurydice, 2008). 

In Sweden, students attend publically funded schools. There are also grant-aided 
independent schools which have the same curricula, and get grants from the 
municipalities. Grant-aided independent schools are organized by associations, 
companies, individuals or foundations, and they cannot charge fees. There are some 
private higher education institutions. The Government has the main responsibility for 
education at all levels, but the municipalities are responsible for providing and operating 
schools for compulsory, secondary, and adult education levels (OECD, 2003). 

The Swedish National Agency for Education is responsible for evaluation, follow-
up, and monitoring pre-schools, schools, and adult education. The National Agency for 
Higher Education is responsible for those issues in tertiary education. Most of the public 
education below university level is under the responsibility of municipalities, and most 
of the higher education institutions, which are autonomous, are organized by the 
Government (OECD, 2003). 

The compulsory education is free of charge, and it lasts for nine years. It is co-
educational, and organized in a single structure. Children between the ages of 6/7, and 
15/16 attend compulsory schools. In Sweden, education is provided at four levels: pre-
primary education, compulsory education (primary and lower secondary education), 
post-compulsory education (upper secondary level) and higher education. Compulsory 
education has two parts: primary education (grades one to six) and lower secondary 
education (grades seven to nine) (OECD, 2003). 

The school year lasts at least 178 days, and it is divided into two terms. The exact 
date of the school year changes from one municipality to another. The schools are open 
five days a week. Each school determines the length of the school day, number of hours 
in a day, and the schools opening and closing hours. In the lower grades of primary 
school, normal hours are from 8 a.m. to 13.30 p.m., the length of the school day 
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increases with the pupil’s age. National regulations specify the minimum number of 
hours taught during the compulsory education(Eurydice, 2008).  

In classes, pupils are mostly grouped according to their age. In first three years, the 
class teacher is responsible for all subjects except some branches such as music, and 
physical education. In grades four and five, specialized teachers teach languages, 
mathematics, craft and art. From classes six, all teachers are specialized for teaching 
two or three subjects. 

There is a national curriculum which is the basis for the municipalities` general 
aims for school activities, and each school has a work plan based on the national 
curriculum and local priorities. Teachers and institutions have the freedom to choose 
teaching methods and materials. The books, tools, and other necessary materials for 
education are free of charge. Pupils have free lunch, and free school transportation in 
compulsory schools; municipalities are responsible for those issues. 

Pupils automatically move to a higher grade each year, grades are given at the eight 
grade with a three-point scale: pass (G), pass with distinction (VG), and pass with 
special distinction (MVG). Pupils who successfully complete the compulsory education 
are awarded with a school leaving certificate (Eurydice, 2008). 

 

2. Literature Review  

2. 1 Working Conditions of Teachers 

Working conditions can be regarded from different perspectives. In general, they can be 
defined as the physical and psychosocial aspects of the workplace. Working life is 
important for all individuals, it contributes to a person’s wellbeing, helps people to have 
social relations, develop skills, and earn their living. Working life may also have 
negative effects on individuals; physical and psychosocial aspects of work may have 
some hazards for individuals (Haggqvist, 2004). 

Education is accepted as the most crucial element of development. Schools as 
social organizations have significant effects on teachers. For this study, working 
conditions of teachers are defined as the physical and psychosocial aspects of schools. 
Some examples of the physical conditions are resources of school, number of students 
per class, and noise level at school. Some of the psychosocial conditions are relations 
with pupils, parents, colleagues and school principals, constant changes, time pressure, 
workload, and role conflict (Direk, 2003; Holloway, 2002). Both physical and 
psychosocial aspects of the work place have great importance on teachers’ well-being 
which has effects on students’ well-being (Dollard, et al., 2003). 

Teachers’ perception of their working conditions includes teachers’ evaluations and 
observations of their physical and psychosocial working conditions, it is dependent 
upon the individual teacher and individual school. Working condition elements in a 
school perceived by a teacher may not be the same as the ones perceived by another 
teacher in an another school. That is why factors of working condition are accepted as 
context and person specific (Zhao, 2007; as quoted in Öztürk, 2008; Skolverket, 2004).  
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There have been changes in working conditions of people, because of the socio-
economic, technological, and educational changes in recent years. Working conditions 
of schools also have been influenced by those changes. In the past, teachers were only 
responsible for transmitting knowledge and information to students, but today, teachers` 
role has changed as a result of advanced technology, globalization, and educational 
changes. Now, a teacher’s role is described as being a mentor and a coach, helping 
students to develop his or her motivation, and search for knowledge (Daun, 2004).  

Teachers have to consider the technological, organizational, and pedagogical 
changes, and also the changes in students` relationship to information and knowledge; 
they have to take into account both the academic development of students, and their 
social and psychological well-being (Greenglass & Burke, 2003).  

Good working conditions such as good relationships and a suitable workload at 
schools have positive influences both on schools and teachers. Some of these positive 
influences are reducing teachers’ stress, turnover, absence, sickness, and are increasing 
teachers’ motivation, job satisfaction, cooperation, and effectiveness in classrooms, and 
increasing student achievement (Direk, 2003; Erken, 2002; Skolverket, 2004; Tye & 
O’Brien, 2002; Velez-Arias, 1998; Williams, 1995). On the other hand, bad working 
conditions such as work overload, crowded classrooms, low salary and status, students’ 
behaviour and motivation problems, poor physical conditions, lack of necessary 
resources, low support from administrators, colleagues, and parents have a negative 
impacts on teachers. Some of the negative impacts are high level of stress, poor morale, 
and low job satisfaction (Işıkhan, 2004; as quoted in Sümer, 2007; Ko, 2003; Pehlivan-
Aydın, 2002; Vogel, 2004). Good psychosocial working environment has positive 
effects on students’ learning and satisfaction in school (OECD, 2003). 

Erjem (2004) found that a significant percentage of public high school teachers 
working in Istanbul did not feel committed to their work places, because of the working 
conditions at schools. Most of the teachers were not happy with their school 
administration, physical conditions, crowded classrooms, and workload.  

Turkey has a centralized educational system established by the MoNE. Turkish 
teachers` working conditions are controlled by the government, and teachers working at 
public schools are employed by MoNE. Teachers mainly have three types of working 
status: permanent, contracted or temporary status. Permanent status is the most common 
one. At public schools, mostly permanent teachers work full-time as public officials 
(civil cervants), and their service conditions are regulated by the Constitution and Civil 
Servants Law no 657. This law regulates the recruitment, qualifications, promotion, 
social rights, salaries, and undertakings of public officials (Eurydice, 2008). 

In Turkey, there have been educational reforms in recent years, and globalization 
and socio-economic demands have affected educational policies. Some of the 
educational changes in primary education are the development of new curriculum, 
increasing the duration of compulsory education from five to eight years, changes in 
central examinations for access to secondary education, use of information technology 
and computers, and elimination of settlement-based differences in education. Because of 
these changes, teachers have new responsibilities and new roles (Eurydice, 2008).  

Crowded classrooms, double shift education, lack of equipment and finance, 
problems related to the training, economic conditions, and social status of teachers are 
some of the problems of education in Turkey. At primary level, classrooms are on 

7 
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average more crowded, and there are more students per teacher than in nearly all other 
OECD countries (OECD, 2007). 

In Sweden, there have been educational changes also, and those changes have 
altered the nature and conditions of teachers` work. One of the major educational 
change in Sweden is the decentralization process in education. From the beginning of 
1990s, the level of decision-making and management of schools has became highly 
decentralized, and the schools have been given new tasks and different conditions. 
Local authorities, school principals, and teachers have new and broader responsibilities. 
Now, the teaching profession is more demanding and is seen as more important than 
before (OECD, 2003; Skolverket, 2004). Teachers` workload has also increased after 
decentralization. Besides lesson planning and teaching, teachers need to be involved in 
curriculum development, arranging progress of students at least once a semester where 
not only the academic performance of a student is discussed but also his/her social 
development (Daun, 2004).  

Sweden has became a multi-cultural society, as a result of immigration, and that 
creates the need to understand, and respect different cultural identities. Now, teachers 
are expected to have broader sociocultural skills (OECD, 2003). There have been 
changes in the frequency of collaboration between teachers as well, teachers are 
expected to work together in small groups, and teamwork has became more important 
(Daun, 2004; Skolverket, 2005). Teachers are expected to jointly take responsibility for 
the learning and development of students. The social and administrative aspects of 
teachers’ work has increased in significance and scope (Skolverket, 2004).  

In Sweden, a study (Skolverket, 2006), which comprised 120 schools, 1866 
teachers and 6788 students, found that some proportions of teachers’ workload has 
increased such as parental contact, students’ individual needs, students with special 
needs and interventions for them, team meetings, and joint conferences; teachers also 
mentioned that the content of their work and responsibility in teaching have increased. 
The study showed that almost half of the teachers sometimes or always experience poor 
discipline or disruptive noise during the lessons, and teachers sometimes had negative 
relationships with their administrators, colleagues, and students. The study also revealed 
that for teachers, happiness with the administrators and students are more important 
than happiness with the colleagues and work team. 

An OECD (2003) report clarified that in Sweden in order to reduce the absence 
among teachers and making the teaching profession more attractive, it is necessary to 
improve the status of the profession, raise teachers’ pay, improve teachers’ 
opportunities for greater participation, reduce their workload in order to improve their 
work environment and working conditions. Better school management, sufficient 
resources, and smaller groups of students are some other suggestions for retaining and 
attracting effective teachers. In this report, it is also stated that some teachers were 
frustrated about the poor working conditions such as large groups of students, heavy 
workload, not effective management, the problem of substitute teachers, and increased 
administrative duties. 

For public compulsory schools in Sweden, teachers are employed by municipalities, 
and they are municipal employees, each school has the freedom to decide on employing 
teachers. Most of the teachers have indefinite term contracts, and some of them are 
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employed under fixed-term contracts. Teachers employed under indefinite term 
contracts are covered by the Employment Security Act (OECD, 2003).  

Salaries, working time and working conditions of teachers are decided by 
collective agreements between the employers and teacher unions. The Swedish 
Association of Local Authorities and Regions (SALAR) negotiates with the teacher 
unions for the rights of teachers (Eurydice,2008). 

 

2. 2 Stress and Teachers’ Job Stress  

There is no agreement on a single definition of stress, but there have been some 
common views about it. First, stress is accepted as a multidimensional concept, there 
are different dimensions of stress, and it consists of many variables and processes. 
Second, stress is defined as meaning a group of related but distinct constructs which 
differ from person to person, that is why, stress is a perceptual concept (Cooper & Dewe, 
2004). In general, stress can be defined as the physiological and psychological state that 
results when the resources of the individual are not sufficient to cope with the demands 
and pressures of the situation (Dollard, et al., 2003). 

There is no comprehensive theory that fully defines job stress. Although it has been 
used in many research articles, researchers still discuss the meaning of it. In general, job 
stress is accepted as an on-going process with multiple and continuous interaction 
between a number of elements (Bradley, 2004; Hollifield, 2005).  

For this study, teachers’ job stress is defined as teachers’ physiological, 
psychological, and behavioral responses resulting from the demanding aspects of their 
work as a teacher (Dollard, et al., 2003). Stress levels of teachers are dependent on the 
individual teacher and the individual school, what is stressful for one teacher in one 
school may not be stressful for another teacher in an another school (Dunham & Varma, 
1998). 

Stress at work costs a great deal of money to organizations including schools. 
Aspects of the working conditions at schools, besides the personal characteristics of 
teachers influence the degree of teachers` perceived job stress (Griffith, et al., 1999). 
Since this study considers the effects of stress in terms of perceived working conditions 
of teachers, their personal characteristics are not considered.  

School is an environment of continuous interactions and social relations which may 
generate a psychosocially stressful work environment for teachers. Changes in teachers’ 
profession and role have impacts on teachers’ job stress. Now, teachers have to consider 
not just providing on-site education but also providing a life-long learning for students, 
and they have to motivate students for their own individual learning (Dunham & Varma, 
1998). 

According to previous research1 on teachers` stress, reasons of teachers’ job stress 
related to their working conditions are poor physical environment, crowded classrooms, 
noise level, lack of resources and facilities, students with low ability and low motivation, 

                                                 
1 Previous research includes Black, 2003; Blase, 1986; Certo & Fox, 2002; Dunham & Varma, 1998; 
Goddard, 2000; Hoffman, 2000; Holloway, 2002; Ko, 2003, Pierce & Molloy, 1990; Wilson & Hall, 2002. 
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increased workload, behavioral problems of pupils, low salary, lack of professional 
regard, paperwork, time pressure, low status, too many duties not related to teaching, 
few or no breaks, school management and administration, lack of time for lesson 
preparation, changes of educational policies, taking work home, guidance related 
aspects of work, covering lessons for absent teachers, a growing shift of responsibility 
from family to school; sources related to the relations with pupils-parents-school 
principals-colleagues; and sources related to the role of the teacher.  

Teachers have to handle demands and pressures from society, media, pupils, 
parents, school principals, and colleagues, and those demands may cause role conflict 
for teachers. Constant changes in educational policies is also a major source of stress, 
since teachers have to acquire new skills and responsibilities at an unrealistic speed 
(Conley & Woosley, 2000; Dollard et al., 2003; Goddard, 2000).  

Previous studies2 in Turkey about teachers’ stress state that some of the teachers’ 
stress is related to educational policies, inspections, students, work overload, poor 
relations with colleagues, low salary, poor career opportunities, noise, time pressure, 
paperwork, overcrowded classrooms, frequent changes in educational policies, lighting, 
no spare time, role complexity, low status, ventilation, cleaning, inadequate resources 
and facilities, centralized administration, instructional problems, no opportunities for 
involvement in educational decisions, not enough lesson hours, bureaucracy, lack of 
administration-teacher-student-parent cooperation, responsibility for students, higher 
pressure and demand on teachers, law administrative and parental support, 
organizational structure and organizational climat and poor appreciation of the teaching 
profession.  

Research in Sweden about teachers’ stress reveales that some of the reasons of 
teachers’ stress are related to poor working conditions, work overload, teamwork, bad 
air, noise, low salary levels and social status, class size, lack of resources, the problems 
of substitute teachers, no effective management, extracurricular activities, increase in 
administrative duties, evaluations, documentation, and paperwork, demanding teaching 
situation, budget problems, and lack of opportunities for professional development. 
According to research carried out by the Swedish Teachers’ Union, about 35,000 
qualified teachers between 20-55 years old, who worked as teachers before are no 
longer working work in the public schools; men left the teaching profession because of 
low pay, and women because of high stress levels (Arbetsmiljöverket, 2003; OECD, 
2003; Skolverket, 2006). 

Teacher stress became a major area of stress from the start of the 1990s. The 
teaching profession is one of the most stressful professions, it demands active 
involvement and commitment (Kyriacou, 2001; Mendelson, 1990; Travers & Cooper, 
1993). Especially, teaching in public schools is characterized as a high stress occupation, 
because in public schools there are pupils from more heterogeneous backgrounds than 
in private schools. Previous researchers indicated that teachers’ job stress has affected 
the physiological, psychological and behavioral well-beings of teachers, the school as 
an organization, welfare of pupils, attainment of educational objectives, and quality of 
education in general (Black, 2003; Weidner, 2002). 

                                                 
2 Previous studies include Acar, 2006; Alemdar, 2002; Aslan, 1995; Ataklı, 1999; Ay, 2003; Bilek, 2001; 
Bulut, 2005; Direk, 2003; Ekinci, 2006; Erden, 1998; Ertekin, 1993; Karadavut, 2005; Kırılmaz et al., 
2000; Önsan, 1996; Özdayı, 1990; Pehlivan-Aydın, 2002; Tufan 1997; Yıldırım, 2008; Zoraloğlu, 1998. 
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2. 3 Effects of Job Stress on Teachers  

Individuals may show some negative responses when they face job stress (Wallius, 
1982). There are many studies of effects of job stress on teachers. According to those 
studies, job stress, which results from working conditions at schools, mostly cause 
psychological problems for teachers (Milbourne, 2006). 

Effects of stress on individuals, which are called strains, can be categorized as 
physiological, psychological, and behavioral effects (Cooper & Dewe, 2004). Some of 
the examples of physiological effects are stomachache, headache, being tired, digestion 
and ulcer problems, physical exhaustion, increased heart rate, sweating, chest pain, back 
ache, and being out of breath; some of the psychological/emotional effects are anxiety, 
anger, depression, boredom, frustration, job dissatisfaction, emotional exhaustion, 
feelings of inadequacy, hostility, burnout, avoiding cooperation, having a quick temper, 
being tense, being lonely, no time for leisure or family, reductions in morale and general 
well-being, feeling unhappy about job, disturbed cognitive functioning, feeling panic, 
withdrawing from supportive relationships, inability to concentrate, not being able to 
psychologically relax from work during leisure time, poor decision making and bad 
judgement. Some of the behavioral effects are restlessness, over/under eating, use of 
cigarette, alcohol and drugs, taking sedatives, absenteeism, sick leave, tardiness, and 
sleeping problems (Bradley, 2004; Conley & Woosley, 2000; Cox et. al., 2000; Dollard, 
et al., 2003; Dworkin et al., 1990; Griffith et al., 1999; Hargreaves, 2001; Travers & 
Cooper, 1993; Younghusband, 2005). Black (2003) mentioned physical and emotional 
exhaustion as one of the most important stress outcomes for teachers. Younghusband 
(2005) mentioned that as the teachers experienced pressures and demands without 
adequate resources and supports, they had physical, and psychological/emotional effects 
of stress. 

According to Brown & Ralph (1998; as quoted in Reategui, 2006), there are some 
main effects of stress on teachers: Stress adversely affects teachers` work performance, 
it may cause job dissatisfaction, low productivity level, concentration problems, having 
problems in managing time and meeting deadlines, and feelings of inadequacy. The 
relationship with colleagues is also negatively affected by job stress; not being willing 
to cooperate, low level of motivation, role conflict, not being willing to have supportive 
relationships, having aggressive and irritative feelings, becoming more introverted, 
inability to communicate with colleagues, and having conflicts. Teachers also have 
behavioral problems as a result of job stress such as poor appetiate, increased 
consumption of alcohol, cigarettes, coffee, etc., sleeping problems, having nightmares, 
inability to feel relaxed, and being too fussy.  

According to previous studies in Turkey, effects of stress can be classified into 
physiological, psychological, and behavioral effects. Some examples of physiological 
effects of teachers’ job stress are health problems, sore throat, feeling chest pain and 
back ache, high blood pressure, loss of voice, indigestion, ulcers, migraine, digestive 
disorders, headache, fatigue, psychosomatic illness, muscular tension, and skin disease; 
psychological effects are anxiety, tension, frustration, anger, hostility, job 
dissatisfaction, reductions in morale, burnout, emotional and mental exhaustion, poor 
personal relations, inability to concentrate, irritability, low motivation, forgetfulness, 
pessimism, unwillingness, depression, poor cooperation, and feelings of incompetence; 
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behavioral effects are smoking, drinking alcohol, under/over eating, sleeping problems, 
violence, injures at work, and taking sedatives. There are also some organizational 
effects of job stress such as low level of performance and productivity, too much 
expenses for health problems, turnover, absenteeism, failures and accidents at work, 
feelings of alienation to work (Baltaş & Baltaş, 2002; Kırel,1994; Pehlivan-Aydın, 
2002, Sabuncuoğlu, & Tüz, 2001; Telman & Ünsal, 2004; Tınar, 1996). 

Research in Sweden demonstrated that job stress may cause physiological 
problems such as heart diseases, psychosomatic illness, fatigue, mascular tension, 
indigestion; psychological and emotional problems such as anxiety, dissatisfaction, 
dejection, depression, fear and frustration, burnout, helplessness, insecurity, 
vulnerability and inadequacy, general uneasiness, irritability, emotional fatigue, 
resentment towards administration, negative self-concept and low self-esteem, 
nervousness, aggressiveness, concentration difficulties, and apathy; behavioral 
problems such as appetite disorders, excessive smoking and drinking alcohol, drug 
abuse, violence, and inability to sleep (Arbetsmiljöverket, 2003). 

 

3. Methodology 

3. 1 Research Design 

This study is comparative, it compares perceived working conditions, job stress, and 
effects of job stress of public compulsory school teachers working in Istanbul, Turkey, 
and in Stockholm, Sweden. The qualitative research method chosen for this research is a 
case study using semi-structured interviews for data collection.  

Case study provides an opportunity to study a topic in depth and to gain 
understanding from the perspective of sampled people, and it is an ideal design for 
understanding and 

interested in how teachers make sense of their working conditions, job stress, and 
effects of job stress. Because of this, case study is the appropriate method for this 
research. 

 

3. 2 Sample and Research Setting  

The sample taken from the population was 36 Turkish teachers working at public 
compulsory schools in Istanbul, and 32 Swedish teachers working at public compulsory 
schools in Stockholm. In the Turkish sample, there were 22 female and 14 male class 
and branch teachers teaching from grade one to grade eight, and in the Swedish sample, 
23 female and 9 male class and branch teachers working with pupils from grade one to 
grade nine (Table 3.1).  

The interviews in Istanbul were conducted only at one district with a low socio 
economic status. Most of the schools in Istanbul had two-shift education, and there were 
overcrowded classrooms. The research settings in Stockholm were five districts mostly 
with a high socio economic status. The classrooms in Stockholm were not as crowded 
as the ones in Istanbul. Most of the schools both in Istanbul and Stockhom had some 
basic facilities such as laboratories, classrooms for arts, restrooms for teachers etc., but 
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since there are diffferences in the curriculums of Turkey and Sweden, the schools in 
both countries had specific certain subjects for different reasons. For example in 
Stockholm, there were classrooms for home and consumer studies. 

The research setting was chosen on the basis of a quick establishment of 
researcher-participant relationship, because of time and cost issues. 

In neither Istanbul or Stockholm were the guidance counsellors, special education 
teachers, school principals, and vice principals not included in the research, because 
they do not have the same working conditions as class and branch teachers. 

 Table 3.1 Gender Distribution of Turkish and Swedish Teachers 

 

 

   

With respect to age (Table 3.2), Turkish teachers were mainly young, while the Swedish 
teachers were middle-aged. 

 

Table 3.2 Age Distribution of Turkish and Swedish Teachers 

 

Age Turkish 

Teachers 

% Swedish 

Teachers 

% 

25-29 20 55 3 9 

30-34 11 30 5 16 

35-39 5 15 5 16 

40-44 0 0 6 18 

45-49 0 0 5 16 

50-54 0 0 5 16 

55-59 0 0 0 0 

60- 0 0 3 9 

TOTAL 36 100 32 100 

 

Considering the teachers’ position, working as class or branch teacher (Table 3.3), there 
were 20 class teachers, and 16 subject teachers in the Turkish case, while the majority 
of the Swedish sample was class teachers. 

                                                 
3 Teachers in the Turkish sample 
4 Teachers in the Swedish sample 
 

Gender Turkish 

Teachers3 

% Swedish 

Teachers4 

% 

Female 

Male 

TOTAL 

22 

14 

36 

61 

39 

100 

23 

9 

32 

72 

28 

100 



Public Primary School Teachers’ Perceptions of their Working Conditions and Job Stress 

 

13 
 

 

Table 3.3 Position Distribution of Turkish and Swedish Teachers 

 

Position Turkish 

Teachers 

% Swedish 

Teachers 

% 

Class Teacher 20 56 25 78 

Branch Teacher 16 44 7 22 

TOTAL 36 100 32 100 

 

3. 3 Data Collection 

For this study, the literature references, library books, PhD, and Master’s theses, 
internet, documents from Skolverket, Eurydice, and OECD have been used, and 
interviews have been conducted. 

3. 3. 1 Interviews 

Interviewing is the best data collection method when conducting intensive case studies 
of a few selected individuals. It allows the researcher to respond to the situation at hand, 
to the emerging worldview of the respondents, and to new ideas on the topic (Merriam, 
1998). 

Interview is probably the most widely used method in qualitative research, the 
interview process is flexible and the emphasis is on how the interviewee understands 
issues and events (Bryman, 2004). Conducting interviews is relevant in this research, 
because this study focuses on how teachers interpret and perceive their working 
conditions, job stress, and effects of job stress. 

A semi-structured interview with open-ended questions was employed (Appendix 
1). In-depth, person-to-person interviews were conducted with the volunteered teachers. 
Interview questions were prepared according to the research objectives and the related 
literature review. The first part of the interview was about teachers’ background 
characteristics such as gender, age, marital and parental status, total and present tenure, 
and position in the school. The second part of the interview was about teachers` 
working conditions, job stress, and effects of job stress. 

Interviews with Turkish teachers were conducted in Turkish, and interviews with 
Swedish teachers were conducted in English, by the researcher. 

3. 4 Research Procedure  

For selection of Turkish sample, the researcher visited schools in one district in Istanbul 
in the school year of 2006-2007. The researcher first met with the school principal, and 
gave information about the study, then met with the teachers, and conducted the 
interviews with the volunteered teachers.  

For sample selection of Swedish teachers, the web page of Swedish National 
Agency for Education (Skolverket) was used as a source. The public compulsory 
schools of Stockholm municipality were selected, and teachers were randomly selected 
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from the name lists on Skolverket’s web page. The researcher sent e-mails to 74 
teachers in the school year of 2006-2007. In the e-mails, the researcher gave 
information about herself, her study, and the reason for the interview. Nine teachers 
volunteered, and interviews were conducted with them in March/April 2007. The 
researcher sent e-mails to 276 teachers in the school year of 2008-2009, but since few 
teachers volunteered the researcher found contact persons to reach more teachers. 23 of 
the Swedish teachers were interviewed in October/November 2008.  

For both the Turkish and the Swedish sample, the date, place, and length of the 
interviews were decided by the teachers. The duration of the interviews varied from 30 
minutes to one hour and 45 minutes, on average, the interviews lasted 40 minutes. 

During the interviews, the researcher took notes for preserving the information. 
After each interview, the researcher grouped the data into categories. All interview 
transcripts were read several times, and possible connections between the categories 
were taken into account, until the dominant categories were decided. These categories 
were based on the research questions and the related literature.  

 

4. Results  

The findings of the study related to working conditions that cause job stress were 
categorized into nine themes for the Turkish and Swedish samples. This categorization 
was done according to the responses of teachers to open-ended questions. After all the 
interviews had been conducted, the researcher consructed nine themes which were 
physical environment and resources, workload and time pressure, changes in 
educational policies, students, parents, rewards, relations with colleagues and principals, 
role conflict, school structure and management.  

Results related to effects of job stress were categorized in three themes both for the 
Turkish and Swedish samples. These three consequences of job stress were grouped as: 
physiological, psychological and emotional, and behavioral effects. This categorization 
was done after finishing all the interviews. 

 

4. 1 Physical Environment and Resources 

Concerning physical environment and resources (Table 4.1), both Turkish and Swedish 
teachers pointed out noisy, and crowded environment, number of students in class, 
physical conditions (light, cleaning, ventilation etc.), resources of the school 
(laboratories, computers etc.), and teaching materials as job stress reasons in their work 
places. Differently to Swedish teachers, Turkish teachers mentioned lack of space in 
classes as a stress factor, and differently from Turkish teachers, Swedish teachers stated 
school’s situation, small/old buildings, teachers’ restrooms and work rooms, and lunch 
time as stress sources. 

Table 4.1: Percentages of the Teacher Samples Mentioning Physical Environment 
and Resources that cause Job Stress 

 

Categories Turkish Swedish 
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Teachers 
% 

Teachers 
% 

Noisy, and crowded environment 85 84 

Number of students in class 83 71 

Physical conditions of school, i.e.: light, cleaning, air-condition, 
dirth, ventilation 

83 81 

Physical facilities, and resources; laboratories, projector, 
computers, equipments, photocopy machines  

79 72 

Teaching materials 53 48 

Lack of space in classes 29 -- 

School’s situation, small/old school buildings -- 31 

Teachers’ restrooms, kitchen -- 28 

Teachers’ working rooms, desks, chairs, computers -- 18 

Lunch time -- 11 

 

Teachers’ responses to physical environment and resources were mostly the same 
between the two groups. They mentioned their feelings of this theme as: 

“The main reason for my job stress is the overcrowded classrooms, there are too 
many students in a class. This is the major cause of my tiredness. I have to talk more, I 
have to work more, and I have to explain more” (Turkish teacher). 

“Inadequate or unusable equipment” (Turkish teacher). 

“Too much noise, and dust, classrooms are not clean enough. It negatively affects 
my health” (Turkish teacher). 

“ Noise at school is a big problem, noise from students at breaks, and noise from 
other classes. The walls and windows are not well isolated, I can hear the noise from the 
next class, when they watch TV, I hear them. The location of the school is also 
important, it is too close to the main road, so there is traffic noise from outside, and this 
is disturbing” (Swedish teacher). 

“Too much noise, the school is too crowded, the students are everywhere” 
(Swedish teacher). 

“The school building is very old, not enough lights in corridors. The personnel 
room is not clean, the light in the personnel room is not working, but we need light” 
(Swedish teacher). 

 

4. 2 Workload and Time Pressure 

In terms of workload and time pressure (Table 4.2), too much work, taking work to 
home, less time, paperwork and computer work, number of teachers, changes in 
educational policies and new responsibilities, lots of things to remember and focusing 
on many things were indicated by both Turkish and Swedish teachers as sources of 
stress at work place. Unconcerned parents, and no time for professional development 
were stated as stress factors by Turkish sample, while none of the Swedish sample 
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stated them as stress reasons. Differently from Turkish teachers, meetings with 
colleagues and parents, tight deadlines, and non teaching hours and things to do apart 
from teaching were pointed out as sources of job stress by Swedish teachers. 
 

Table 4.2 Percentages of the Teacher Samples Mentioning Workload and Time 
Pressure that cause Job Stress 

 

Categories Turkish 
Teachers % 

Swedish 
Teachers % 

Too much work, take work to home 88 90 

Less time 88 90 

Paperwork, computer work 85 93 

Number of teachers 

Unconcerned Parents 

Lots of things to remember, focusing on many things 

Changes in educational policies new responsibilities 

No time for professional development 

Meetings with colleagues and parents 

Tight deadlines 

Non-teaching hours, things to do apart from teaching 

79 

76 

71 

64 

32 

-- 

-- 

-- 

40 

-- 

68 

56 

-- 

93 

78 

70 

 

Several participants described the difficulties of workload and time management as: 

“I do not have enough time for my family, because of my job. I have to work at 
home also. I do not feel as I raise my children by myself” (Turkish teacher). 

“There is a lots of paperwork in this curriculum, it is a reason of work overload. I 
have to teach a certain amount of curriculum in a short time, and this creates ressure” 
(Turkish teacher). 

“Too many things to remember, and this causes stress. Sometimes all the small 
things come together and take lots of time. We have to decide very quickly, the feeling 
that I have to make many decisions in a very short time causes stress” (Turkish teacher). 

“We have a lot of things to do, but have no time to do them. I have to take work to 
home. Lots of paperwork to do. Psychological problems of students increase day by 
day, and this increases the workload. There is time pressure, working time is same but 
the responsibilities have increased” (Swedish teacher). 

”Much more work to do; more administrative works to do, paperwork, computer 
work, filing students` presence-absence papers and development reports, calling parents 
for meetings, sending e-mails to them, writing reports etc, all of these are very stressful” 
(Swedish teacher). 

“I have to attend to meetings, almost every day there is a meeting, and it makes me 
feel stressed, because it takes extra time. Teaching profession is always continuous, you 
never finish your work. It is a good job, but there is no end” (Swedish teacher). 
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“We have the same working hours, 45 hours per week, but the demand on us 
getting higher and higher; government, parents, principals want more and more from us, 
when can we do all those things that they want from us” (Swedish teacher)? 

“Extra things apart from teaching cause stress. Time is everything, I want to do the 
things that I am responsible for, but when I have extra things to do, I get stressed, 
because I can not do my real job, teaching my subject” (Swedish teacher). 

“I think, teaching is a hard job, because each day you have to do some different 
things, and for being satisfied, you have to do more. The time is not enough for all the 
things, you some kind live with your work. Meetings with parents take a long time. 
Having meetings, preparing for them, and trying to be a happy teacher, all of these 
things stress me a lot” (Swedish teacher). 

 

4. 3 Changes in Educational Policies 

When examining changes in educational policies (Table 4.3), it is found that too much 
paper work, administrative things, computer work etc. were pointed out as a job stress 
reason by the large majority of the respondents; new responsibilities and higher 
pressure, and demand stated as a job stress factor by almost the same percentages of the 
Turkish and Swedish teachers. Student centered education was mentioned as a stress 
factor by almost the same percentages of the Turkish, and Swedish respondents. New 
curriculum and lots of topics to cover, and in service training were mentioned as job 
stress sources by only Turkish teachers. Differently from Turkish sample, too many 
meetings and conferences, more responsibility than parents, being more responsible for 
social and psychological well-being of students, increased working hours, national 
goals, decentralization, and teaching status were pointed out as job stress reasons by the 
Swedish teachers. 
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Table 4.3  Percentages of the Teacher Samples Mentioning Changes in Educational 
Policies that Cause Job Stress 

 

Categories Turkish 
Teachers % 

Swedish 
Teachers % 

Too much paper work, administrative things, 
computer work, photocopy, filing etc. 

88 90 

New responsibilities, higher demands and pressure 78 79 

New curriculum, lots of topics to cover 68 -- 
Student-centered education 65 56 

In-service training 29 -- 
Too many meetings, conferences -- 90 

More responsibility than parents -- 81 

 Being more responsible for psychological and 
social well-being of students 

-- 78 

Increased working hours -- 53 

National goals -- 46 

Decentralization -- 43 

 Teacher status -- 37 

 

Teachers reported their thoughts about changes in educational policies as: 

“The pressures on us have been growing, the government have high demands on 
teachers, it was less before. Teaching hours have increased; working time is the same, 
but teachers responsibilities have increased. Now, the teaching profession is student-
centered, before it was teacher-centered” (Turkish teacher). 

“These days there are much more demands on teachers than before” (Turkish 
teacher). 

“Too many changes in educational policies, and too often, there have been lots of 
changes in selection exams of pupils, in curricula etc” (Turkish teacher). 

“Now, we have many meetings, and there has been an increase in non-teaching 
hours in school. The main job of teaching is shrinking, other things take longer time, 
this causes stress. Now, teachers have lots of things to do outside the classroom” 
(Swedish teacher). 

“Working hours are longer now, you work more with the parents ie: inform parents 
much more than before, sending e-mails, meetings with them etc. There is more 
paperwork than before, and it is more time consuming, you work more” (Swedish 
teacher). 

“When I started teaching in 70s, I was a telling-explaining-talking teacher, but 
now, less time for this, I always have to take the attention of students, because they lose 
interest and attention very quickly. Many young teachers quit working, because it is 
hard” (Swedish teacher). 
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“When I was a young teacher, I had more time for my teaching, but nowadays there 
are lots of other things to do. Now, there are more documentation, call the parents for 
students evaluation, get in touch with other colleagues, more responsibility for pupils’ 
pedagogy etc. For me documentation and administrative tasks are not good, time you 
spent for it can be used for students. I prefer to use my time for my students and for my 
teaching not for documentation. Now, teachers are not for teaching, but for dealing with 
papers” (Swedish teacher). 

“Nowadays the emphasis is moving from teaching to students’ special needs, we 
are more responsible for teaching them what is right or wrong. Instead of focusing on 
teaching my subject, I focus on students’ well-being” (Swedish teacher). 

 

4. 4 Students 

Considering students (Table 4.4), relations with students, psychological and social well 
beings of students, behavior problems, motivation level, discipline issues at class, 
ability level, rewards and punishment, and effects of changes in society were stated as 
job stress reasons by both Turkish and Swedish teachers. Attitudes and interests of 
students was mentioned as a stress source only by Turkish teachers. Achieving 
individual goals, and demands on children from their parents were pointed out as job 
stress factors only by Swedish teachers. 

Table 4. 4 Percentages of the Teacher Samples Mentioning Students that Cause 
Job Stress 

 

Categories Turkish 
Teachers % 

Swedish 
Teachers % 

Relations with students 94 93 

Psychological and social well-being 91 90 

Attitudes, interests of students 88 -- 

Behavior problems, fights, accidents etc. 85 81 

Motivation level of students 82 81 

Hold discipline in class 76 78 

Ability level of students 73 68 

Rewards and punishment for students 61 34 

Effects of changes in society 51 56 

Achieving individual goals -- 86 

Demands on children from their parents -- 25 

 

Participants expressed their feelings about students as following: 

“Responsibility of the students is a big issue, and it makes me feel stressed” 
(Turkish teacher). 

“Students not prepared for lessons causes stress” (Turkish teacher). 
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“Students with discipline problems, emotional problems are major sources of my 
job stress” (Turkish teacher). 

“I have problems with disrespectful and disobedient students. Sometimes it can be 
difficult to teach the lesson, because of the students with behavioral problems” (Turkish 
teacher). 

“When the pupils do not progress, and when I do not know what to do for them, I 
feel very stressed. I feel that I am not enough for them. When you have so many 
responsibilities, but do not have enough time, it causes problems” (Turkish teacher). 

“Try to help students reach their goals makes me feel stressed, I am responsible for 
it. Pupils think that the teacher has to help me to pass my class, I do not have to achieve, 
my teacher has to help me” (Swedish teacher). 

“I think I am full of with my job. It is really an important profession, one of the 
most important profession, you affect students’ lives, and their opinions about school in 
general. I teach how to behave also, so it is important, teachers have to be good role 
models” (Swedish teacher). 

“When the students are noisy in the classroom, I feel stressed” (Swedish teacher). 

“Instead of teaching, having to deal with pupils’ personal, and behavioral problems 
is not nice. I want children have nice opinions about the school, I do not want them have 
negative ideas when they go home” (Swedish teacher). 

“When I see unhappy pupils, it causes stress, students’ personal problems make me 
feel stressed, I have to deal with pupils’ personal problems, some parents can not take 
care of their children. Basically, it is the kids that makes me feel stressed” (Swedish 
teacher). 

 

4. 5 Parents 

When examining the issue of parents (Table 4.5), it was found that relations and 
cooperation, demands and pressures on teachers, unconcerned and uninterested 
parents, attitudes towards teachers, relations with and attitudes towards their child 
were mentioned as job stress factors by Turkish and Swedish teachers. Parents’ 
education level was revealed as a reason of job stress only by Turkish teachers. 
Meetings with parents, problems in parenting role, parents’ demands on their child, and 
parents’ personal problems were stated as job stress sources only by Swedish teachers. 
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Table 4. 5 Percentages of the Teacher Samples Mentioning Parents that cause Job 
Stress 

 

Categories Turkish 
Teachers % 

Swedish 
Teachers % 

Relations and cooperation 94 87 

Demands on teachers, pressures from them, put 
responsibilities on teachers 

92 90 

Unconcerned, uninterested parents  91 62 

Attitudes towards teachers 88 88 

Relations with and attitudes towards their children 76 46 

Parents’ education level 67 -- 

Meetings with parents -- 93 

Problems in parenting role -- 40 
Parents’ demands on their children -- 25 

Parents’ personal problems -- 19 

 

Teachers mentioned the problems related with students as: 

“Indifferent parents are reasons of work overload, because we have to spend more 
time with their children” (Turkish teacher). 

“Although some parents do not take any responsibility for their child’s education, 
they interfere in our duties, they give advice to us about our teaching etc. They believe 
teachers are responsible for everything” (Turkish teacher). 

Not having a good cooperation among parents, teachers, and the school is a major 
reason of job stress” (Turkish teacher). 

“Some parents can not set boundaries with their children. So, if the child does not 
have any boundaries at home, they mostly do not have at the school too” (Swedish 
teacher). 

“Parents do not help much for the students’ well-being, today people believe that 
the school is more responsible for students` well-being than the parents” (Swedish 
teacher). 

“Parents make pressures on their children, they have high expectations and high 
demands on their children” (Swedish teacher). 

“Parents have high demands on us. Here, you have to be the best, all the parents are 
aware of the importance of the education, and they are very interested in their children`s 
education.” (Swedish teacher). 

“Parents are both good and bad; they are interested in their child`s education, this is 
good, but they think that they can say what I should do in my job, they tell me what to 
do, and this is bad” (Swedish teacher). 
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“Responsibility of parents went from parents to teachers. Teachers have to think 
about students much more than their parents. There is a big pressure from parents” 
(Swedish teacher). 

“We have too many meetings with parents, and those meetings are very stressful. I 
have to write comments for each child, it takes too much time” (Swedish teacher). 

 

4. 6 Rewards 

Rewards (Table 4.6) were stated as stress sources by teachers. Both Turkish and 
Swedish respondents mentioned low salary, low status and recognition as stress factors. 
No opportunity for professional development was also mentioned as a stress source only 
by Turkish teachers.  

 

Table 4. 6 Percentages of the Teacher Samples Mentioning Rewards that cause Job 
Stress 

 

Categories Turkish 
Teachers % 

Swedish 
Teachers % 

Low salary  92 78 

Low status, and recognition 86 75 

No opportunity for professional development 51 -- 

 

Participants stated their feelings about rewards as: 

“The status of teachers in the society is not good, everybody thinks that teachers 
work less, teachers do not have the same authority as before, salary is very low.” 
(Turkish teacher). 

“It is a very important job, but it is not valued in the society. Not enough salary, not 
having good working conditions. There is no encouragement for professional 
development” (Turkish teacher). 

“Salary is not high, comparing to the other jobs. With low salary, it means that you 
do not have high status, respect, and reputation” (Swedish teacher). 

“Teachers have low salary and reputation, long years ago teaching profession was 
better in terms of both salary and reputation. The responsibility of schools went from 
the state to the municipalities, this is the reason of low salary and low reputation” 
(Swedish teacher). 
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4. 7 Relations with Colleagues and Principals 

Concerning relations with colleagues and principals (Table 4.7), Turkish and Swedish 
teachers stated relations and cooperation, and attitudes of principals i.e.: consideration 
and support level of principals as stress factors. Differently from the Turkish sample, 
Swedish teachers mentioned team work with colleagues, and pressures and demands 
from principals as job stress reasons. 

 

Table 4. 7 Percentages of the Teacher Samples Mentioning Relations with 
Colleagues and Parents that cause Job Stress 

 

Categories Turkish 
Teachers % 

Swedish 
Teachers % 

Relations and cooperation 77 68 

Attitudes of principals towards teachers 
i.e.:consideration and support level of principals 

64 60 

Team work with colleagues -- 75 

Pressures and demands from principals -- 45 

Teachers mentioned relations with colleagues and principals in the following way: 

“Sometimes there can be problems among teachers, because of the non cooperative 
teachers” (Turkish teacher). 

“The relationship with colleagues is important. Sometimes there can be problems 
with them, because we all have stress and lots of working” (Swedish teacher). 

“I have to cooperate with so many colleagues, if I do not have time to do the things 
that my colleagues want from me, I get stressed” (Swedish teacher). 

 

4. 8 Role Conflict  

With role confict (Table 4.8), being a role model, and difficulties in teacher role i.e.: 
having parenting role, being sister and friend etc. were stated as stress factors by 
Turkish and Swedish teachers. Demands from different sources was mentioned as a 
stress reason only by Swedish respondents. 

Table 4. 8 Percentages of the Teacher Samples Mentioning Role Conflict that cause Job 
Stress 

 

Categories Turkish 
Teachers % 

Swedish 
Teachers % 

Being a role model 81 69 

Difficulties in teacher role; being authoritative or 
friendly, having parenting role, being sister, friend, 
being teacher etc. 

76 

 

68 

 
Demands from different sources -- 46 
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Some examples of teachers’ feelings about role conflict are: 

“I cannot decide how to behave towards students, to be authoritative or friendly” 
(Turkish teacher). 

“Teachers have too many roles. I am a teacher, a parent, a sister, a friend etc., and 
this is very stressful” (Turkish teacher). 

“It is not just teaching, you also have to have a parental role. I do not have to teach 
what is right or wrong, I only have to teach my subject. This parenting role makes me 
feel stressed. Because of it, I lose three or four lesson hours, and I can not have time for 
teaching my subject” (Swedish teacher). 

“If I can just teach my subject, it is not a problem, but dealing with social and 
psychological problems of students makes a problem, because it increases workload. I 
think the government should change this. Social responsibility is really a big area, it is 
difficult” (Swedish teacher). 

 

4. 9 School Structure and Management 

Most of the differences between Turkish and Swedish teachers are found in the category 
of school structure and management (Table 4.9). With the Turkish sample, two shifts in 
education, guarding duty, and length of break are stated as job stress reasons. With the 
Swedish teachers, pressure on teachers, schedule, competition for students, budget 
problems, and having different break times are pointed out as stress elements. Both 
Turkish and Swedish respondents stated teacher shortage and changing classes for each 
lesson as job stress sources. 

 

 

Table 4. 9 Percentages of the Teacher Samples Mentioning School Structure and 
Management that Cause Job Stress 

 

Categories Turkish 
Teachers % 

Swedish 
Teachers % 

Two shifts in education 81 -- 

Guarding duty 75 -- 

Teacher shortage 74 66 

Length of break  64 -- 

Changing classes for each lesson 60 31 

Pressure on/demands from teachers -- 65 

Schedule -- 43 

Competition for students -- 40 

Budget problems -- 37 

Having different break times -- 34 
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Some of the participants’ opinions about school structure and management are: 

“Guarding duty is a problem, having to do it twice a week is very stressful, it 
negatively affects my work performance. It causes physical tiredness, and headache” 
(Turkish teacher). 

“The school management is authoritative and bossy. I wish, there were more 
cooperative administrators” (Turkish teacher). 

“Dual education is an important problem, lessons start very early in the morning, it 
is early both for students and teachers. Students are sleepless in first lessons, and also 
they come without having breakfast. So, it takes time for students to adapt to lessons” 
(Turkish teacher). 

“There are not enough number of teachers, sometimes class teachers are 
responsible for the lessons of branch teachers” (Turkish teacher). 

“There are lots of official announcements, I do not have time to read all of them” 
(Turkish teacher). 

“Length of break is not enough both for teachers and students” (Turkish teacher). 

“Why do we need to change the classrooms for each lesson. I think, if students 
change the classes, it would be better, the classrooms would be more clean, and the 
lessons would be more efficient” (Turkish teacher). 

“I have to teach lessons different from my teaching subject, and this is a reason of 
stress for me” (Turkish teacher). 

“It would be better, if I can be at the same classroom for the same lesson. I teach 
the same subject, but I have to change three or four classes on the same day. Why I have 
to change classes for the same course? I have to carry the necessary materials, books all 
the time, this is a problem for me. Who makes the schedule should consider this” 
(Swedish teacher). 

“There are high demands on us from principals, they want teachers to do more and 
more things, but we still have the same working hours, when can we do all of these 
things” (Swedish teacher). 

“Here, in this school, principals change too often. Administrative staff do not 
understand teachers. Budget is not enough. Administrators decide how to use the 
budget” (Swedish teacher). 

“Not enough lights in corridors, the lights in the personnel room is not working. 
The personnel room is not clean enough, photocopy machine has not been working for 
four days. The relationship with principals is a reason of stress for me. I do not have a 
good schedule, I do not have enough break time and lunch time in my schedule. Small 
things cause stress, for example, I want to show a movie to students, but the TV does 
not work etc” (Swedish teacher). 

 

4. 10 Effects of Stress on Teachers 

Concerning stress effects on teachers (Table 4.10), there are mostly similar results 
for both Turkish and Swedish teachers. Tiredness, loss of energy, headache, and voice 



Public Primary School Teachers’ Perceptions of their Working Conditions and Job Stress 

 

26 
 

problems, sore throat were mentioned as physiological effects of job stress for Turkish 
and Swedish teachers. Stomach ache was reported as a physiological effects of job stress 
by only Swedish sample. 

With the psychological and emotional effects of job stress, mentally exhausted, 
need silence, feeling disappointed, getting asocial, avoding to have contact with others, 
less time for family, friends etc., no time for leisure, feeling unhappy about work, feeling 
tense, reflecting anger, and problems on others i.e.:family, friends etc., bad mood, loss 
of motivation, getting angry easily, feeling too much anger were stated as job stress 
effects by both Turkish and Swedish respondents. Differently from Swedish teachers, 
Turkish teachers pointed out burnout, worrying about the success of students, feeling 
uneasy, unwillingness, and feeling incompetent (professionally) as effects of job stress. 
Forgettingto do things to do, always thinking about the job, feeling empty, cannot make 
long terms plans, and loss of patience were mentioned as job stress results only by 
Swedish teachers.  

For both Turkish and Swedish respondents, behavioral effects of job stress were 
drinking problems, over consumption of cigarette, alcohol, coffee, eating disorder, and 
sleeping problems. In this category, there were no differences between the two groups 
of teachers. 
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Table 4. 10 Percentages of the Teacher Samples Mentioning Effects of Stress on 
Teachers 

 

 Categories Turkish 
Teachers % 

Swedish 
Teachers % 

P
hy

si
ol

og
ic

al 

Tiredness 85 87 

Loss of energy 82 63 

Headache 76 88 

Voice problems, sore throat 39 37 

Stomach ache -- 47 

P
sy

ch
ol

og
ic

al
 a

nd
 E

m
ot

io
na

l 

Mentally exhausted 79 84 

Need silence 76 86 

Burnout  58 -- 

Feeling disappointed 58 9 

Getting asocial, avoding to have contact with others, 
less time for family, friends etc., no time for leisure 

58 65 

Worrying about the success of students 55 -- 

Feeling unhappy about work 55 43 

Feeling tense 52 71 

Reflecting anger, and problems on others i.e.: family, 
friends etc. 

50 53 

Bad mood 41 62 

Loss of motivation 35 75 

Getting angry easily, feeling too much anger 29 59 

Unwillingness 29 -- 

Feeling incompetent (professionally) 23 -- 

Feeling uneasy 17 -- 

Forgetting things to do -- 62 

Always thinking of job -- 56 

 Can not make long term plans -- 43 

 Feeling empty -- 25 

 Loss of patience -- 25 

B
eh

av
io

ra
l Drinking problems, over consumption of cigarette, 

alcohol, coffee 
41 59 

Eating disorder 35 37 

Sleeping problems 29 56 
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Teachers mentioned their feelings about physiological effects of job stress as: 

“Trying to control the noisy students, having to talk loudly in crowded classroom 
cause tiredness, headache, and sore throat” (Turkish teacher). 

“Having to do the guarding duty causes tiredness, and headache” (Turkish teacher). 

“Almost always, I have a physical tiredness, and I do not have energy” (Turkish 
teacher). 

“  I do not have energy, I feel like empty. I do not feel energetic to do other things. I 
do not feel to call friends, go outside. The students are difficult, they are weak and 
problematic, they take all my energy. I just can make daily plans, I can not make plans 
for the next week. I have energy just for now” (Swedish teacher). 

“I have stomachache, and I have to take pills” (Swedish teacher). 

“I have headaches, so many people ask questions, students, colleagues, parents etc. 
I have to speak a lot, talk fast, and I do not like that, you get out of focus, it causes 
tiredness” (Swedish teacher). 

“I have headaches in evenings, I need to sleep early” (Swedish teacher). 

“The older I get, the more I feel tired” (Swedish teacher). 

“I feel tired, sometimes I have a sore throat because of talking loudly” (Swedish 
teacher). 

“I have headaches, I feel tense, and tired, but I try to sleep seven-eight hours a 
night, so that helps a lot” (Swedish teacher). 

 

Teachers mentioned their feelings about psychological effects of job stress as: 

“When I am stressed, I can not be social. I think, I am not a good mother and 
wife,when I have job stress. (Turkish teacher). 

“I do not want to do anything. I want to sleep, when I go home” (Turkish teacher). 

“I feel tense, and I get angry very easily” (Turkish teacher). 

“I want to be at silent places, I do not want any kind of noise” (Turkish teacher). 

“I lose motivation for the job, sometimes I feel in a bad mood, feel disappointed, 
and I lose my patience” (Swedish teacher). 

“ I always think about my job, my social life gets worse. I forget to do the things, 
because there are lots of things to do” (Swedish teacher). 

“I feel sad, and down, I feel bored, I feel as I must do more and more, and it causes 
stress. I get easily angry with students” (Swedish teacher). 

“I always think about the job. My students’ lessons are weak, I want them to be 
better, I am worrying about them. It is not their fault, it is my fault, I want to do my 
best. It is me who creates the problem, I am so worried about my students” (Swedish 
teacher).  
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“I want to rest at home, and do not want any noise, I want silence. I do not want to 
call anyone. It is very tiring to have continuous communication, relations with students, 
colleagues, parents etc” (Swedish teacher). 

 

Teachers mentioned their feelings about behavioral effects of job stress as: 

“I have sleeping problems, I can not sleep, when I have meetings with parents. 
Sometimes I have nightmares. I wake up at nights, because of thinking of job.” 
(Swedish teacher). 

“ When I have job stress, I drink coffee a lot, and I eat much” (Swedish teacher). 

“I get tense. I do not want to eat much, because when I feel tense, I can not eat” 
(Turkish teacher). 

“ When I have job stress, I smoke, and sometimes I have an eating disorder” 
(Turkish teacher). 

 

4. 11 Summary of the Findings 

In summary, the results (Table 4.11) indicate that both Turkish and Swedish teachers 
experience mostly similar stress reasons, and stress effects. In terms of stress sources, 
the two groups mainly have similar opinions about physical environment and resources, 
workload and time pressure, students, parents, rewards, relations with collegues and 
principals, and role conflict. They have different views about changes in educational 
policies, and school structure and management.  

With the stress effects, both Turkish and Swedish teachers have mostly 
psychological and emotional effects of job stress, and this theme is the one with 
different responses from the participants. Concerning physiological, and behavioral 
effects, the two groups of teachers have mostly the same opinions with different 
percentages. As a result, the inteviews show that teaching is a stressful profession with 
increasing pressure. 
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Table 4.11 Summary of the Findings: Job Stress Reasons 

 

Job 
Stress 
Reasons 

 

Similarities between Turkish and 
Swedish Teachers 

Differences between Turkish and Swedish  

Teachers 

Turkish Swedish 

P
hy

si
ca

l E
nv

iro
nm

en
t a

nd
 

R
es

ou
rc

es
 

 

Noisy, and crowded environment 

Number of students in class 

Physical conditions of the school, i.e.: light, 
cleaning, air-condition, dirt, ventilation 

Physical facilities, and resources i.e.: 
laboratories, projectors, computers, 
equipments, photocopy machine 

Teaching materials 

Lack of spaces in classes School’s situation, small/old 
school buildings 

Teachers’ restrooms, kitchen 

Teachers’ working rooms, 
desks, chairs, computers 

Lunch time 

W
or

kl
oa

d 
an

d 
tim

e 
P

re
ss

ur
e 

Too much work, take work to home 

Less time 

Paperwork, computer work 

Number of teachers 

Changes in educational policies, new 
responsibilities 

Lots of things to remember, focusing on many 
things 

Unconcerned parents 

No time for professional 
development 

Meetings with colleagues and 
parents 

Tight deadlines 

Non-teaching hours, things to 
do apart from teaching 

C
ha

ng
es

 in
 E

du
ca

tio
na

l P
ol

ic
ie

s 

 

 

Too much paper work, administrative things, 
computer work, photocopy, filing etc. 

New responsibilities, higher demands and 
pressure 

Student-centered education 

 

 

 

New curriculum, lots of 
topics to cover 

In-service training 

 

 

Too many meetings, 
conferences 

More responsibility than 
parents  

Being more responsible for 
psychological and social well-
being of students 

Increased working hours 

National goals 

Decentralization 

Teaching status  

 

S
tu

de
nt

s 

  

Relations with students 

Psychological and social well-being 

Behavior problems, fights, accidents etc. 

Motivation level  

Hold discipline at class 

Ability level of students 

Rewards and punishment for students 

Effects of changes in society 

 

Attitudes, interests of 
students 

 

Achieving individual goals 

Demands on children from 
their parents 
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P
ar

en
ts

 

  
Relations and cooperation 

Demands on teachers, pressures from parents, 
put responsibilities on teachers 

Unconcerned, uninterested parents  

Attitudes towards teachers 

Relations with and attitudes towards their 
children 

Parents’ education level Meetings with parents 

Problems in parenting role 

Parents’ demands on their children 

Parents’ personal problems 

 

R
ew

ar
ds

 

 

Low salary 

Low status, and recognition 

No opportunity for 
professional development 

 

R
el

at
io

ns
 

w
ith

 

C
ol

le
ag

ue
s/

P
rin

ci
pa

ls
 Relations and cooperation 

Attitudes of principals towards teachers 
i.e.:consideration and support level of 
principals 

 Team work with colleagues 

Pressure and demands from principals 

R
ol

e 
C

on
fli

ct
 

 

Being a role model  

Difficulties in teacher role; being teacher, 
having parenting role, being sister, friend etc. 

 Demands from different sources 

 

S
ch

oo
l S

tr
uc

tu
re

 
an

d 

M
an

ag
em

en
t 

 

Teacher shortage 

Changing classes 

 

 

Two shifts in education 

Guarding duty 

Length of break  

Pressure on/demands from teachers 

Schedule 

Competition for students 

Budget problems 

Having different breaks 
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Table 4.12 Summary of the Findings: Effects of Jobs Stress 
 
Effects of Job 
Stress 

Similarities between Turkish and Swedish 
Teachers 

Differences between Turkish and Swedish Teachers 

Turkish Swedish 

P
hy

si
ol

og
ic

al
 

 

Tiredness 

Loss of energy 

Headache 

Voice problems, sore throat 

 Stomach ache 

 

P
sy

ch
ol

og
ic

al
 a

nd
 

E
m

ot
io

na
l 

 

Mentally exhausted 

Need silence 

Feeling disappointed 

Getting asocial, avoding to have contact with 
others, less time for family, friends etc., no 
time for leisure 

Feeling unhappy about work 

Feeling tense 

Reflecting anger&problems on others 
i.e.:family, friends 

Bad mood 

Loss of motivation 

Getting angry easily, feeling too much anger 

Burnout 

Worrying about 
the success of 
students 

Unwillingness 

Feeling 
incompetent 
(professionally) 

Feeling uneasy 

 

Forgetting things to do 

Always thinking of job 

Feeling empty 

Can not make long term plans 

Loss of patience 

 

B
eh

av
io

ra
l 

 

Drinking problems, over consumption of 
cigarette, alcohol, coffee etc. 

Sleeping problems  

Eating disorder 

  

 

5. Discussion and Conclusions 

The overall aim of this study is to identify and compare the perceptions of working 
conditions and job stress among public compulsory school Turkish teachers working in 
Istanbul, and public compulsory school Swedish teachers working in Stockholm, and 
perceptions of effects of job stress on these teachers. It is necessary to mention that 
Turkey and Sweden are different in demographic, economic, political, social, and 
cultural aspects, but there are some similarities in teachers perceptions of their working 
conditions and job stress. 

The working condition factors that cause job stress according to the interviewed 
teachers are grouped into nine categories: physical environment and resources, 
workload and time pressure, changes in educational policies, students, parents, 
rewards, relations with colleagues and principals, role conflict, and school structure 
and management. Effects of job stress are grouped into three categories: physiological, 
psychological and emotional, and behavioral effects. Categories of job stress, and 
effects of job stress have sub-dimensions. 
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Both Turkish and Swedish teachers conveyed similar responses about the first 
category which is physical environment and resources. The two groups of teachers 
noted noisy and crowded environment; number of students in a class; physical 
conditions of the school, ie: light, cleaning, air-condition, dirth, ventilation; physical 
facilities, and resources ie: laboratories, projectors, computers, equipments, photocopy 
machine; and teaching materials as job stress sources related with physical environment 
and resources. Different from Swedish respondents, Turkish respondents also 
mentioned lack of space in classes as a stress factor, and for these participants this 
factor had the lowest percentage. On the other hand, Swedish teachers stated school`s 
situation, small/old school buildings; teachers’ restrooms, kitchen; teachers’ working 
rooms, desks, chairs, computers; and lunch time as stress reasons, and these teachers 
specified lunch time as the least stressful factor. The two groups of teachers stated noisy, 
and crowded environment as the main reason of stress resulted from physical 
environment and resources. 

Concerning workload and time pressure as a job stress factor, Turkish and Swedish 
teachers had mainly common views. It was found that workload and time pressure are 
of great concern for both groups of teachers. Too much work, take work to home; less 
time; paperwork, computer work; number of teachers; changes in educational policies, 
new responsibilities; lots of things to remember, focusing on many things were stated by 
Turkish and Swedish participants as stress sources. For Turkish participants 
unconcerned parents, and no time for professional development were also indicated as 
stress factors, and the latter one was revealed as the least stressful factor. These teachers 
noted that too much work, take work home was the most significant stress reason related 
with this theme, whereas, Swedish teachers mentioned paperwork, computer work as 
their first stress factor, and unlike Turkish teachers, pointed out meetings with 
colleagues and parents; tight deadlines; non-teaching hours, things to do apart from 
teaching as job stress reasons. For Swedish participants, number of teachers was the 
least stressful element. 

The third category, changes in educational policies was mentioned as a reason of 
stress by the teachers, but there were significant differences between the two groups of 
teachers. According to both groups of teachers, too much paper work, administrative 
things, computer work, photocopy, filing etc.; new responsibilities, higher demands and 
pressure; student-centered education were the main stress factors. Turkish teachers also 
noted new curriculum, lots of topics to cover, and in-service trainins as stress reasons, 
and for these teachers the latter one has the lowest percentage. Different from Turkish 
participants, Swedish respondents indicated too many meetings, conferences; more 
responsibility than parents; being more responsible for psychological and social well-
being of students; increased working hours; national goals; decentralization; and 
teaching status as job stress sources, and the latter one has the lowest rating. Too much 
paper work, administrative things, computer work, photocopy, filing etc. was stated by 
the two groups of participants as the major stress factor related with the category of 
changes in education. 

With respect to the fourth category, students, Turkish and Swedish teachers 
revealed similar opinions. Both of the groups mentioned relations with students; 
psychological and social well-being; behavior problems, fights, accidents etc.; 
motivation level; keep discipline in class; ability level of students; rewards and 
punishment for students; effects of changes in society as the stress factors resulted from 
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their job. Turkish teachers also noted attitudes, interests of students as a stress reason, 
and unlike them, Swedish teachers noted achieving individual goals and demands on 
children from their parents as stress sources. Relations with students was stated as the 
most important stress reason related with this category by both Turkish and Swedish 
participants. The lowest rated stress reason for Turkish teachers was the effects of 
changes in society, and for Swedish teachers, it was the demands on children from their 
parents. 

There were some discrepancies between the perspectives of Turkish and Swedish 
teachers about the category of parents as a job stress factor. Two groups of teachers 
reported relations and cooperation; demands on teachers, pressures from parents, put 
responsibilities on teachers; unconcerned, uninterested parents; attitudes towards 
teachers; relations with and attitudes towards their children as sources of job stress. 
Parents’ education level was noted only by Turkish teachers, and it was the least 
stressful factor for them. Different from Turkish teachers, Swedish teachers reported 
meetings with parents, problems in parenting role; parents’ demands on their children; 
parents’ personal problems as causes of job stress. Parents’ demands on their children 
was stated as the least stressful factor by Swedish teachers. The highest stress reason for 
Turkish teachers was relations and cooperation with parents, and for Swedish teachers, 
it was meetings with parents. 

Rewards was another category reported by the interviewed teachers as a job stress 
factor. Turkish and Swedish teachers reported low salary; low status, and recognition as 
stress sources. In this category, the highest stress reason among teachers in Istanbul and 
in Stockholm was low salary. Different from Swedish teachers, Turkish teachers noted 
also noopportunity for professional development as a cause of job stress with the lowest 
rate. According to Swedish teachers, low status, and recognition was less stressful than 
low salary. 

Relations with colleagues and principals was another category of working 
conditions which, according to the interviewees caused job stress. Both Turkish and 
Swedish teachers revealed relations and cooperation; attitudes of principals towards 
teachers ie:consideration and support level of principals as stress sources. Besides 
these sources Swedish teachers stated also team work with colleagues, and pressure and 
demands from principals as job stress reasons. Relations and cooperation with 
colleagues and principals had the highest rate for Turkish participants, and attitudes of 
principals towards teachers, i.e:consideration and support level of principals was the 
least stressful factor for them. Team work with colleagues had the highest rate for 
Swedish teachers, and pressure and demands from principals had the lowest rate for 
them. 

Concerning the eigth category, role conflict, responses were mostly similar 
between Turkish and Swedish teachers. Being a role model; difficulties in teacher role; 
being teacher, having parenting role, being sister, friend etc.. were noted as job stress 
causes by teachers both in Istanbul and in Stockholm. The main stress reason among 
Turkish and Swedish teachers was being a role model. Unlike Turkish teachers, 
Swedish teachers noted also demands from different sources as a job stress reason, and 
it was the least stressful factor for them in this category. 

The most different responses between Turkish and Swedish teachers were in the 
category of school structure and management. Turkish teachers mentioned two shifts in 
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education as a major stress source, whereas, Swedish teachers stated teacher shortage 
as a main stressor. Both Turkish and Swedish teachers pointed out number of teachers, 
and changing classes as stress reasons. Two shifts in education, guarding duty, and 
length of break were indicated by only Turkish teachers. Pressure on/demands from 
teachers, schedule, competition for students, budget problems, and having different 
breaks were stated by only Swedish teachers. Changing classes was reported as the 
least stressful reason by two groups of teachers. 

There were differences between Turkish and Swedish teachers in the categories of 
changes in educational policies, and structure and management, this can be due to the 
differences in Turkey’s and Sweden’s economical, political, social, and cultural 
characteristics. 

The findings presented here have support in the research literature5. For example, 
crowded classrooms, poor physical conditions, disruptive noise, bad classroom 
conditions, low support from administrators, workload and time pressure, inadequate 
facilities, equipments and teaching materials, low salary and status have been mentioned 
working condition aspects that cause job stress. Studies frequently mention students, 
and parents as the major job stress reasons for teachers. It is also claimed that there was 
a growing shift of responsibility from families to schools. In the literature, the changing 
role of teachers has also been documented (Conley & Woosley, 2000; Hargreaves, 2001; 
Younghusband, 2005).  

Teachers in Istanbul and teachers in Stockholm gave similar responses to the first 
category of job stress effects which is physiological effects. Both of the two groups 
stated that their job stress resulted in tiredness; headache; voice problems, sore throat; 
and loss of energy. Besides these effects, Swedish respondents mentioned also stomach 
ache as a job stress consequence. Turkish teachers reported tiredness as their main 
stress effect, whereas, for Swedish teachers, it was headache. Both of the two groups 
stated voice problems, sore throat as the least important job stress result. 

With respect to the second category of stress effects, psychological and emotional 
effects, both Turkish and Swedish teachers gave mainly similar responses. Mentally 
exhausted; need silence; feeling disappointed; getting asocial, avoding to have contact 
with others, less time for family, friends etc., no time for leisure; feeling unhappy about 
work; feeling tense; reflecting anger and problems on others ie: family, friends etc.; bad 
mood; loss of motivation; getting angry easily, feeling too much anger were mentioned 
by two groups of teachers as job stress consequences. Burnout; worrying about the 
success of students; unwillingness; feeling incompetent (professionally); feeling uneasy 
were noted by only Turkish teachers, and forgetting things to do; always thinking of 
job; can not make long term plans; feeling empty; loss of patience were reported by 
only Swedish teachers. The highest stress effect among teachers in Istanbul was feeling 
mentally exhausted, and the highest stress effect among teachers in Stockholm was the 
need of silence. Feeling uneasy was the lowest rated stress effect among Turkish 

                                                 
5 The research literature includes Alemdar, 2002; Arbetsmiljöverket, 2003; Aslan, 1995; Ataklı, 1999; 
Ay, 2003; Bilek, 2001; Black, 2003; Blase, 1986; Bulut, 2005; Certo & Fox, 2002; Direk, 2003; Dunham 
& Varma, 1998; Ekinci, 2006; Erden, 1998; Erjem, 2004; Ertekin, 1993; Goddard, 2000; Hoffman, 2000; 
Holloway, 2002; Karadavut, 2005; Kırılmaz et. al., 2000; Ko, 2003; Kyriacou, 1997; OECD, 2003; 
Önsan, 1996; Özdayı, 1990; Pehlivan-Aydın, 2002; Pierce & Molloy, 1990; Skolverket, 2006; Tufan 
1997; Wilson & Hall, 2002; Yıldırım, 2008; Zoraloğlu, 1998.  
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participants, but unlike them, feeling disappointed was noted as the least important 
stress effect by Swedish participants. 

The last category of stress effects, behavioral effects, were same for both Turkish 
and Swedish teachers, but the ratings were different. Drinking problems, over 
consumption of cigarette, alcohol, coffee etc.; sleeping problems; eating disorder were 
the main effects of job stress for both Turkish and Swedish teachers. Drinking 
problems, over consumption of cigarette, alcohol, coffee etc. was the most significant 
stress result for both two groups of participants. Sleeping problems had the lowest rate 
among Turkish teachers; on the other hand, Swedish teachers, reported eating disorder 
as the least important job stress result. 

Milbourne (2006) revealed that teachers mostly had psychological effects of stress 
resulting from their working conditions. The present study found the same result; both 
Turkish and Swedish teachers mentioned mostly the psychological effects of job stress. 

This study found that for teachers working in Istanbul, the main reasons of job 
stress were relations with students and their psychological and social well-being; 
relations and cooperation with parents and the demands from teachers; unconcerned, 
uninterested parents, and low salary; the least stressful working condition factors were 
lack of space in classes and in-service trainings. According to teachers working in 
Stockholm, the major job stress reasons were paperwork, computerwork, administrative 
duties; meetings with colleagues and parents, too many conferences; too much work, 
take work to home; less time; relations with students and their psychological and social 
well-being, and parents’ demands from teachers; the least stressful elements were lunch 
time, parents’ demands on their children, and parents’ personal problems. 

In terms of job stress effects, Turkish teachers stated tiredness as the most 
important effect of job stress, and sleeping problems as the least important one, whereas, 
for Swedish teachers, headache, tiredness, need silence, mentally exhausted were the 
most significant job stress effects; and feeling disappointed was the least important one. 

Literature6 indicated that the educational environment at schools can adversely 
affect teachers. Researchers have found that job stress of teachers result in headache, 
chest pain, backache and stomachache, fatigue, anxiety, frustration, anger, burnout, low 
level of motivation, poor cooperation, inability to concentrate, unwillingness, emotional 
and physical exhaustion, withdrawing from supportive relationships, eating disorders, 
sleeping problems, alcohol and/or cigarette consumption  

The findings of the present study showed that the teaching profession has some 
common characteristics in Turkey and in Sweden, although, these countries have 
different characteristics in terms of economy, politics, society, and culture. For example, 
in these countries student numbers in class were not same, but teachers had mostly 
similar job stress sources and job stress effects. It seems that no matter where teachers 
work in the world, every teacher deals with students, parents, colleagues, and 
administrators. So, teachers’ working condition factors may change, but they may have 
similar job stress reasons and stress effects.  

                                                 
6 Literature includes Baltaş & Baltaş, 2002; Bradley, 2004; Conley & Woosley, 2000; Cox et. al., 2000; 
Dollard, et al., 2003; Dworkin et al., 1990; Griffith et al., 1999; Hargreaves, 2001; Kırel, 1994; Pehlivan-
Aydın, 2002, Sabuncuoğlu & Tüz, 2001; Telman & Ünsal, 2004; Tınar, 1996; Travers & Cooper, 1996. 
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The interviews indicated that teaching is a stressful profession. Effects of job stress 
need to be monitored, because they impact not only the teachers, but indirectly affect 
students and schools. Improvements in the working conditions, understanding the needs, 
and feelings of teachers could possibly lead to improved student achievement, 
productivity at schools, and quality in education. 

In conclusion, there were more similarities than differences between Turkish and 
Swedish teachers. But it is necessary to mention that the sample selection method of the 
study, and the participants willingness to provide information in both countries might 
have biased the collected data and the results of the study.  

Job stress reasons of teachers need to be clarified, in order to reduce the adverse 
influences of stress. Stress can negatively affect the health, productivity and 
effectiveness of teachers, the well-being of students, and the implementation of 
educational goals. Preventing and reducing stress may benefit teachers, students, 
administrators, parents, and schools in general.  
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Appendix 1 

A. Background Questions: 
 

1. Age: 
2. Gender: 
3. Marital Status: 
4. Number of children, if any: 
5. Education level: 
6. What subjects do you teach? 
7. Grade level of present teaching (Branch or class teacher): 
8. Number of years as a teacher: 
9. Number of years in present school: 
10. Number of students as a whole in the school and per class? 

 

B. Interview Questions: 
 

1. How do you define your working condition, what are the factors of it? 
2. What is job stress for you, how do you define it? 
3. Do you feel any job stress, if yes please explain. 
4. Do you think that your working conditions have any effects on your job 

stress, if yes which factors of working conditions have effects on your job 
stress? 

5. How does your job stress affect you, what are the consequences of it? 
6. Is there anything else that you want to add or suggest in terms of this 

interview? 
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